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[bookmark: _Toc203721919]Aims and Focus:
Student-teachers focus intensively on one element of their curriculum, Behaviour and Relationships, with activities at university and in school that blend theory and practice (Knowing and Doing), with the opportunity to notice, observe, deconstruct, analyse, discuss, reflect, prepare, rehearse, refine and practice.   They receive feedback from expert colleagues to help them develop their understanding of this element and embed it into their practice.  
An understanding of professional conduct and relationships is also developed during the ITP
[bookmark: _Toc203721920]Safeguarding
In line with the latest DfE guidance, all students will bring their enhanced DBS certificates with them. All student-teachers will have completed a 90-minute safeguarding session before the ITP week.
[bookmark: _Toc203721921]5 element framework 
 ITP1 follows the framework suggested by the National Institute of Teaching 
	Introduce
	Preparation – professional behaviours, observation protocols

	Analyse
	Observations of routines and interactions, notice, analyse, deconstruct and discuss

	Prepare
	Prepare scripts, practise and rehearse, refine

	Enact
	In classrooms with expert colleague, practise 

	Assess
	Reflect and plan 



[bookmark: _Hlk202861430][bookmark: _Toc203721922]Timetable
[bookmark: _Toc203721923]Monday 15 September (university) 
Student-teachers have introductory sessions on behaviour for learning strategies including rules, routines and relationships
[bookmark: _Toc203721924]Wednesday 17 September (university) 
Student-teachers have sessions today on SEND, inclusion and adaptive teaching; this is included in the preparation for this ITP as student-teachers will be interacting with students in classrooms and need to be aware of all the factors to be taken into account when making observations. 
Personal and professional conduct are also revisited. 
[bookmark: _Toc203721925]Tuesday 23 September (in school)
Student-teachers familiarise themselves with a school’s behaviour management policy and follow a student’s timetable in pairs, notice and observe in detail, using prompts, focusing on routines, rules and interactions. 
Student-teachers will be using empathy maps to look at schools from a student’s perspective to reflect critically using Brookfield’s four lenses (Brookfield, 1998).
[bookmark: _Toc203721926]Wednesday 24 September (university)
Student-teachers deconstruct, discuss and reflect on what they observed from students’ perspectives. What did they notice about common routines across schools and departments? They complete their records of their observations.
In groups, they compare their observations and deconstruct them together.
Student-teachers then plan, script and rehearse different routines and discuss 
[bookmark: _Toc203721927]Thursday 25 September (in school) 
Again in pairs, student-teachers join a class teacher (this can be within or outside their subject area, as this ITP is not subject focused). 
As appropriate, the two student-teachers act as teaching assistants for this teacher(s) for the day and join them for other professional activities (e.g., break duty) if possible, observing. 
The focus will be on the student-teacher practising professional interactions with students and staff. This shadowing/teaching assistant role will provide the opportunity to practise interactions with students and staff. This might be through circulating during independent work and supporting students, participating in welcoming the class, helping with entry and exit protocols, handing out resources, giving instructions or working with small groups. (These are just some examples – not all are expected and involvement in alternative activities under the teacher’s direction would be welcomed. The student-teachers will be aware that observation will be part of the day.) 
All of this should be underpinned with professional interactions with members of staff – in particular, checking with the teacher what is expected in their classroom. It would be beneficial if the teacher could highlight professional expectations if the student-teachers seem unclear. 
[bookmark: _Toc203721928]Friday 26 September (individual work) 
Student-teachers reflect on what they have learnt and work on planning how they can apply this in their future practice. 
[bookmark: _Toc203721929]Link to Card A, Curriculum Area C, Behaviour and Relationships 
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(C) Behaviour and Relationships: CCF1 (S7, S1)

Behaviour Management (S7)

Focus Knowing (knowledge, skills and understanding) Doing

Behaviour for _|Know classroom behaviours impact on the learning environment. | Follow school behaviour policy, aiming for consistency in
Learning Aware of the role of high expectations and the 3Rs, ‘routines, |responses to pupil behaviour.

Expectations. relationships and responses’, in creating a positive learning Plan for classroom routines, inc. consistent use of language and
Routines 3Rs cs- |environment and how this might be achieved. non-verbal signals that should communicate high expectations.
Reponses Aware consistency of responses is important and requires With support (e.g. real time feedback) seek opportunities to

De-escalation & c5
restorative actions

practice; aware of complementary strategies, inc. low-level
intervention, de-escalation & restorative practices.

practice consistency, low-level intervention, de-escalation &
restorative practices

Motivation 7

Tasks =3

Understand motivation is complex, with a range of theoretical
perspectives (e.g. intrinsic/extrinsic; locus of control; self-
efficacy; praise; perceptions of success).

Aware of the role of appropriate task selection.

Analyse interactions through an intrinsic/extrinsic lens (or other
theoretical perspectives) and reflect on the possible implications.

Ethos and school
policy/practice cs

Understand that context shapes what it noticed and by whom.

Observe behaviour management in action; analyse &
deconstruct with expert support

Learning Environment (1)

Relationship | Understand how mutual respect influences the learning Take steps to establish good relationship with pupils.

c0 environment.

Expectations ci2_|Be aware many expectations are established & communicated | Discuss and plan how to communicate high expectations for all.

(Classroom norms |implicitly through social/classroom norms.

Engagementcis  |Understand that some students might need social supportto  |Plan how to respond to errors in ways to contribute to a positive
fully engage in learning. error dlimate

Safe Aware a safe environment has physical and emotional elements. |With appropriate supervision and guidance, maintain a safe

environment c1s environment for pupils

Organisation of _|Know organisation can influence learning e.g. ‘ability’ grouping | [Discuss how students are grouped in school]

students c15 can lower teachers’ expectations and hence student attainment.

Understanding _|Know teachers’ behaviours influence pupils, so regulating oneself [Model positive attitudes and behaviours. With support, ensure.

Oneself cis is essential. attribution of poor BAL does not default to a pupil deficit model.
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(B) Professional Behaviours and Valt

lues: CCF5 (S8, PPC)

Knowing (knowledge, skills and understanding) Doing
Understand and apply models of reflection (e.g.Schon's on/in __[Seek, reflect and act on feedback from experts.
[action); aware reflection develop practice, especially when |use reflection to develop practice:

|supported by observation of and feedback from experts.

Professional | Understand what behaviours are compatible with the teaching | Maintain professional behaviours (PPC)
¢ |conduct profession, (PPC) and that a teacher is expected to demonstrate  [inc. professional relationships with colleagues
H |consistently high standards of personal and professional conduct.
3 [Selfmanagement |Aware of strategies for managing workload, mindful of work/life _|Organise ime and workload
& balance and well-being, knowing expert support s essential.
5 [TheTeacher and [Be familiar with key regulatory/legal and advisory frameworks (< 2. | [Draw on key documents (e ¢ CCFI]
5 [the Lawes |ccF, Children and Families Act 2014, Equality Act 2010)
& |xeeping Children [know teachers have responsibility to keep children safe from harm, [Engage with school safeguarding polices 2nd report
£ |safe 89 |understanding safeguarding, knowing indicators of harm, including|any concers.
= Ihow to support pupils to keep safe on line.
[Well-being 510 [Be aware of mental health and well-being issues (pupils] Engage with school policies and practices]
identity e [Know teachers'beliefs and values impact on practice. (Reflect on own beliefs and values]
[Teachers’ Know teachers can influence attitudes, wellbeing, motivation and _|Identify appropriate language and behaviours to
Expectations and [behaviour of pupils, with expectations influencing outcomes. Know |communicate 2 belief in the potential of al pupils;
5 [influence 812 |language and behaviours are key to communicating expectations. _|with expert guidance, practice use.
3 [Purposeof |Be aware of different perspectives on the role of education (eg. _|[Seek to understand the school's ethos and how that
& [Education et |cuttursl, economic) and the impact on individuals and society. _|relates to policies and practices.]
3 [Social lustice [Be aware societal inequities can be perpetuated or ameliorated by |[Work within school policies on disadvantage]
&[5 leducation.
Inclusion (EDI) Know all pupils should receive high quality teaching. Discuss with experts how integrate equitable access|
o5 idual needs.

|to the curriculum with meeting indiy
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- Discussing and analysing with expert colleagues: Interrogate with an expert

colleague — using the best available evidence — what makes a particular approach
successful or unsuccessful, reflecting on how this approach might be integrated into
the trainee’s own practice.

- Observing how expert colleagues ... and deconstructing this approach: Working
with expert colleagues — using the best available evidence — to critique a particular
approach — whether using in-class observation, modelling or analysis of video — to
understand what might make it successful or unsuccessful.

- Receiving clear consistent and effective mentoring: Receiving structured

feedback from expert colleagues on a particular approach — using the best available
evidence — to provide a structured process for improving the trainee’s practice.

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974307/ITT_core_content_frame
work_.pdf
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Noticing student
behaviour and teacher > > Noticing as a
responses to this ITP3 — Becoming an Inclusive Teacher
behaviour. Noticing how the variety Teacher
« Routi ah of students and adults q
now: Routines and how | contribute to different [ — | - ivi
they o wiagered, contr m/mm);f:d Noticing the hidden and ITP4 — Creativity and Engagement
Reflect: The purpose of | classroom norms. visible barriers to learning === ITP5 — Sequencin,
routines in school and the | know: School culture and X Noticing engagement and g g
role of routines within | classroom norms. Know: The barriersto | emotions in a classroom.
building relationships. | - Tt inclusive teaching. Kow: How do stuent
. ect: Who are the -+ Wave in whi now: How do students [ Noticing where students

Doing: Developing children you teachand | Reflect: Ways in which | angage emotionally with | gre within a curiculm
routines and building | who do you teach with, | Students are included and |5 \earning activities. g
relationships. e excluded within a ) i Know: What learners

Doing: Professionalism | cjagsroom situation Reflect: How learning | know and can do.

and communicating high N resources, planning can

expectations for all. Doing: Planning and influence emotional Reflect: Where the class

teaching 50 students can | gngagement is and their learning
be included trajectory.

Doing: Planning for . §
students emotions and Doing: Moving from
engagement. planning individual lesson
o lesson sequences.





