Mentor Guide: Noticing the Sequence of Learning (ITP)
Supporting student teachers to understand where learners are in the curriculum and plan coherent lesson sequences
This ITP focuses on developing the student teacher’s ability to notice where students are in a sequence of learning and to use curriculum‑aligned evidence to plan a short, responsive sequence of lessons. Your role as mentor is crucial in enabling the student teacher to observe effectively, interpret what they see, and make informed decisions about next steps in the curriculum. The activities for this ITP should be done in the first week of the placement. Help the student teacher understand what learners should have learned, what they are currently learning, and what is coming next in the curriculum.
Stage one of the ITP should be done before the student teacher starts to observe their timetabled classes. 
1. Before the ITP Begins: Prepare Key Information
Provide essential curriculum materials
Give the student teacher access to:
· Medium-Term Plans (MTPs) for the class
· Current scheme of work / unit overviews
· Assessment information 
· Any departmental guidance on progression or key misconceptions

2. Arrange structured time for the student teacher to observe one of their timetabled classes after they have looked at the curriculum documents. 
Provide a brief class profile
Ensure the student teacher has the contextual knowledge they need to interpret what they observe meaningfully. Include:
· Key SEND/EAL considerations
· Attainment patterns
· Students who were previously struggling or excelling
Before this observation, prompt the student teacher to notice:
· What knowledge appears secure
· What learners recall or struggle with
· Common misconceptions
· Variation across the class
· Evidence of prior learning
3. After Observation: Discuss What Was Noticed (Reflect)
Meet with the student teacher for 10–15 minutes to discuss:
· What they noticed about where students are in the curriculum
· How this compares to where the MTP says they should be
· Emerging misconceptions or gaps
· What prior knowledge appears strong or weak
· How learners’ current understanding affects the next steps
Use prompts such as:
· What surprised you?
· What patterns did you notice?
· “What do you think learners are ready for next?
4. Planning Support: Guide Them to Shape a Mini Sequence (Doing)
The student teacher will now draft a 3–5 lesson mini sequence based on their noticing. In your first weekly meeting discuss the mini-sequence. 
Check for:
· A clearly stated sequence intention (what the lessons aim to achieve)
· Logical progression from lesson to lesson
· Clear connections to curriculum expectations
· Anticipated misconceptions
· Planned Checks for Understanding (CfU) in each lesson
· Appropriate pitch for the class
Provide constructive feedback
Focus on:
· Whether the sequence follows a coherent learning trajectory
· Whether the pitch matches the class’s current level
· Opportunities to strengthen modelling, scaffolding, or practice
· Ensure that each lesson builds on the last and supports the next.

